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LETTER FROM HUGO BLANCO TO JOSEPH HANSEN - JANUARY 1970

E1 Frontén
January 1970

Comrade‘Joseph Hansen:

The object of this letter is to
convey our opinion on the international
debate on Latin America.

We repeat once again that we stand
on the Transition Program. That we are
against the guerrillerista current.

The "Draft Resolution on Latin
America" reached us at a time when our
attention was concentrated on a struggle
against a student syndicalist deviation
that showed up among the leaders of a

party filled with persons who were anything

but active. It was on the eve of a Plenum
that was to take a stand on this. Prepar-
ing for this, we did not have time to
study the draft closely. We did not know
that you had presented a document
differing with it.

The contradictory aspects of the
document prevented us from seeing that it
was an expression of the guerrillerista
current that we had fought for years.

Although I, preoccupied by a specific

national question, came out in favor of
the document, the Plenum did not discuss
it because information that another
document, yours, existed had not reached
us.

Then a Peruvian comrade returned
from Argentina, influenced by EI
Combatiente. After incorporating himself
in the leadership and in all the party
bodies without having been elected, he
began to arbitrarily alter the line of
the party. He openly declared that the
line of the FIR was "obsolete," and,
without a previous discussion, began to
alter the line against the program of
the FIR that was voted on and ratified by
the Plenum. He utilized the majority of a

eadership that had been elected to carry
out our line in order to shift the party
toward a verbal guerrilla-ism. To

achieve this he undertook a convenient
"purge" of the leadership, threatened more
purges, and in practice excluded me from
it, despite the fact that the Plenum had
elected me as a member of the C.C.

They did not disagree with the
documents that we sent in defense of the
line. (They did that after the rupture.)
It was easier to say nothing about the
documents and act contrary to them,
expelling and disciplining those who
opposed this. All this could be done
because in recent years the FIR has con-
sisted of a numerous group of petty-
bourgeois elements who in general do

nothing. The ratification of our line by
the Plenum, the start made in applying
it, signified a danger for these
charlatans: either become active or get
out of the party. With the arrival of
the comrade holding the guerrillerista
deviation, they were offered an ideal
solution: neither become active nor get
out -- talk about guerrillas.

In this way the process of recti-
fying the party, which was to have begun
through engagement in activity. took
another form: Those who did not want to
work engaged in talking about guerrillas.
They constituted a crushing majority (the
factor that, as Comrade Livio told me,
was decisive in recognizing El Combat-
iente as the official section in
Argentina).

In face of such arbitrariness from
people who were inactive, who did not
even permit us to work, we few activists
decided to reorganize the FIR in
accordance with the line laid down in the
program and ratified by the Plenum.

We are carrying this out with excellent
results despite the difficulties that
every party nucleus faces at the begin-
ning.

In reality the importation of the
guerrillerista deviation was beneficial,
since it accelerated purging the activ-
ists.

Your document, which we have Just
read, finished clarifying the scene for
us; we see that our personal stand in
favor of the "Draft" was a mistake and
that the guerrilleristas were completely
correct in taking it as their banner.

We leave it in their hands; really it is
theirs, not ours, we apologize for our
initial confusion.

As for us we stand on the Transition
Program, on the Program of the FIR, on
the document of Comrade Joseph Hansen,
who once more, as many other btimes in
the history of our movement, has shown
his Trotskyist consistency, the maturity
of the Socialist Workers Party.

We advocate the methodology of
Chaupimayo, criticizing ourselves for
our deficiency in party building. We hold
that it was one more demonstration of
the continued validity of the method of
the Transition Program. We think that the
use of guerrilla war as a tactic was
correct; we think tha®t we will use this
tactic again in Peru. Probably the
guerrilla charlatans will not accompany
us; they did not accompany us either in
Chaupimayo. :

Another factor must be taken into
account; "guerrilla-ism," at least in



Peru, is another form of being
"revolutionary" without doing anything.

The members of my guerrilla force
(except an artificial element) were taken
from the best in the union vanguard; it

is sufficient to mention the organizational

and economic secretaries of the Federacidn
Provincial de Campesinos and and genera
secretaries of four unions. People who
had been looked down on for occupying
themselves with demanding "crumbs" while
the "genuine revolutionaries" argued over
how to take power. This happened and will
happen again; here and elsewhere. Today we
are fighting for higher wages and against
unemployment, with our o0ld Transition
Program in hand. The audacious guerril-
leristas call us cowards, they %eII us
That we don't want to make the revol-
ution or that we are thinking of doing it
in the year 2,000. We know that we will
again take up arms in the city and the
countryside; we did it before they d4did,
with the forces that emerged from our
people, not artificially "a suero." With
this in mind we are working patiently
today in organizing the peasantry and

in advancing the workers' wage demands.
We have confidence in Comrade Trotsky
because Chaupimayo showed us that he

was right.

Comrade, it would seem that we
Trotskyists have been guilty of consider-
able complacency in face of guerrilla-
ism in order not to appear sectarian.

We criticized Comrade Moreno's "Two
Methods" because of its "excessive
hardness in form"; but we were in agree-
ment with the content and still are. For
this reason we republished it, because it
drew the line of demarcation. It seems
that international Trotskyism considered

4

this work to be "too hot" and now we

are paying dearly for not having debated
his thesis exhaustively. And the result
is that now, when guerrilla-ism in
Latin America is declining, defeated by
the reality, it is reborn...within the
Trotskyist movement!

Another item in which Moreno was
right as against us: My defense and the
defense of the happenings at Chaupimayo
should not have been that of a "Trotsky-
ist guerrilla" as was done in general,
but as an example of the application of
the Transition Program in opposition to
guerrilla-ism. By way of contrast it
stood out as an example of armed struggle
that arose as a result of work among the
masses.

It is understood that in identify-
ing myself with Comrade Moreno it is in
the general defense of our method; I
know little about the current situation
in Argentina.

There is much that must be said
about guerrilla-ism, unfortunately T
am pressed for time, hence the lack of
order in this letter.

I am confident that you will defend
our position with the necessary firmness.
Up to now it appears to me that there
has been too much complacency in face of
the guerrilla current.

I authorize you to use any document
of ours, either in whole or in part, in
the discussion within the Trotskyist
movement.

Affectionately,
s/Hugo Blanco G.
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INTERNATIONAL REPORT

[9th National Convention of the YSA, December 28, 1969]

by Caroline Lund

I think we should be very proud
and honored that we were able to bring
such a great number of international
comrades here to our convention this
year. This is a great step forward for
the world Trotskyist movement. We have to
intensify this kind of international
collaboration with our comrades abroad.
YSAers who can take vacations to other
countries should do so whenever possible.
They should get to know the comrades
there, get to know their problems, at-
tend their conventions, their conferences
and meetings, and try to bring them here
to our conventions. It is especially
important that we here in the center of
world imperialism maintain the greatest
possible international collaboration
with socialists all over the world.

This report will center on the
resolution, The Worldwide Youth Radical-
ization and the Tasks of the 4th Inter-
national. I know comrades have many
other questions, and are very inter-
ested in developments in the international
revolutionary movement that are very im-
portant, such as the Arab revolution and
many other things that I won't be able to
go into here. Since we are voting on the
resolution on the international youth
radicalization, that's what this report
will center on.

Later on tomorrow, in the inter-
national panel, we will have reports on
the political situations and the concrete
activities of our comrades in other
countries, and comrades can ask questions
then about the concrete situations there.

The resolution, The Worldwide Youth
Radicalization and the Tasks o he 4th
International, was put before the last
world congress of the Fourth International
by the United Secretariat.

At the congress itself some criti-
cisms of the resolution were raised by
some European youth comrades, especially
some young French comrades. But these
criticisms had not been written down at
the time of the congress. The congress
therefore decided to open a discussion
on this resolution in the world Trotsky-
ist movement. The congress did however
unanimously decide to adopt the central
practical conclusion of the document:
that work among the youth was the central
task and test facing the International at
this time and all sections of the Inter-
ggtional should mobilize to intervene in
it.

Since the world congress, the com-
rades in the leadership of the Communist
League, the French section of the Fourth

International, have written down some of
their ideas on the youth and student
movement and their criticisms of the
Secretariat resolution. I will take up
some of these criticisms later.

The resolution was written for
revolutionary socialist parties, not
primarily for a youth organization. But
it embodies the general line that the
YSA has been following in our work in the
student movement.

It should be clear that because we
take a vote on the general line of the
resolution this does not mean the dis-
cussion is closed for us. A discussion
will continue in the Fourth International
on the youth question, and we hope that
contributions will be made to amplify
or enrich the resolution.

Also, the fact that we are voting
on this document does not mean that the
YSA is affiliated to the Fourth Inter-
national. Both the SWP and the YSA are
prevented by reactionary laws from be-
longing to the International. But we can

choose to agree with ideas from the Fourth

International, such as are in this docu-
ment and can maintain the warmest fraternal
relations with our comrades who are fight-
ing for socialism all over the world.

The purpose of the resolution is to
analyze the phenomenon of the student
and youth revolt which has arisen on a
world scale; to draw the lessons from the
real experiences of our comrades around
the world in this movement; and most
importantly, to turn the whole Trotsky-
ist movement toward this new opportunity.
It projects as the main task of all
revolutionary socialist organizations to
mobilize and lead the youth against the
capitalist class, and to win the youth
to revolutionary socialism and Leninism.

First I will summarize the content
of the resolution, so everyone recalls
clearly the general lines projected by
it as to what revolutionaries should do
vis a vis the student and youth move-
ment

The first major section of the
resolution analyzes the common worldwide
objective basis for the youth revolt,
especially its most dynamic component
at this stage, the student revolt and
also the common characterlstlcs of this
movement .

The resolution explains two main
objective bases for the youth radical-
1zat10n



First, the ever increasing prol-
etarianization of intellectual labor
and the university explosion.

Second, the crisis of imperialism
and the rise of the class struggle
symbolized by the Cuban and Vietnamese
revolutions, and the appearance of large
revolutionary currents outside Stalinism
and the Social Democracy.

The resolution documents how the
student population of the world has
tripled in the recent 15-year period.

The reason for this university explosion
was exXplained by Ernest Mandel in a

speech he gave to a mass meeting of French
youth on the eve of the night of the
barricades in May, 1968. He said:

"What the student revolt represents
on a much broader social and historic
scale is the colossal transformation of
the productive forces which Marx fore-
saw...: the reintegration of intellectual
labor into productive labor, men's intel-
lectual capacities becoming the prime pro-
ductive force in society."

The university explosion, based on
the increasing level of skill needed by
the millions of workers employed by
today's capitalism, has created a social
layer with new importance. The social
weight and role of students has changed,
and this will be a permanent condition
from now to the v1ctory of the revolu-
tion.

Marxists should always be interest-
ed in such changes in social layers and
their bearing on the class struggle.

Most students, especially in the
U.S., now have the perspective of being
higher paid wage earners,. and the uni-
versity is an institution of capitalism
designed to prepare them to be good work-
ers. The authoritarianism and hierarchy
of the universities, mirroring the author-
itarianism of capitalist society is one
of the factors producing alienation and
revolt among the students. .

.8ince the university is an insti-
tution of this society, it reflects in
its own way the contradictions of capital-
ist society. The problems of the univer-
sity of course cannot be solved fully
without a socialist revolution. The stu-
dents feel alienation from their studies,
they feel they have no control over
their education, they feel they are being
molded-to fit into a machine which is
alien to their needs and' full human
development.

The university explosion has oc--
curred at the same time as a rise in
world revolution, .and is both a reflect-
ion of it 'amd an integral part of it. Our
generation of youth has seen imperialism

in a constant bloody battle around the
world, and increasingly here in the
U.S5.A. to maintain its exploitation
and oppression and to attempt to crush
revolutionary movements which arise.

Connected with the rise in the class
struggle is the crisis of Stalinism and
the social democratic parties. These
reformists fear the rise of independent
revolutionary struggles.

- A good example of how the Stalin-
ists hate any independent struggle, even
in another country, could be seen in the
interview with the Polish student in the
July-August Young Socialist. He explained
the reaction of the Polish bureaucrats
to the French events in May and June 1968
and especially to the French students.
The bureaucrats pointed out in a news-
paper that the French students made fun
of some nationalistic symbols of France,
like the tricolor flag, in a magazine they
put out. The bureaucrats wrote:

"Under these symbols the best sons
of France lost their lives in the last
war." They continue,"The magazine is
edited by the anarchist followers of
Cohn-Bendit, the same people who think
that patriotism is an obstacle blocking
the route to mankind's happiness. They
are the same people who, consequently,
say such things as 'We are all German
Jews,' teaching the youth to scorn their
own country and forgetting to tell them
that such scorn is first and foremost a
form of self-hatred."

In the interview, the Poli .h
student gave a good explanation of how
international revolutionary events hurt
the Stalinists:

"The reason for this lower level of
internationalist consciousness in Poland,"
he explained, "lies in the way the people
get news about developments in the world
revolution. The news is very biased. It
tries to conceal the importance of these
struggles. The government's motive in
this is explained perhaps by its real-
ization that each revolution which is
autonomous -- uncontrolled by the Krem-
lin -- serves as an important example
for people under the domination of the
bureaucratic regime, an example for
breaking up bureaucratic monolithism in
the Eastern European countries.”

So the combination and interaction
of changes in the universities,. the
increasing number of students, their
destiny to become intellectual laborers
for capitalism, plus the rise of world
revolution, entailing the crisis of
imperialism and its wars, the crisis of
Stalinism and Social Democracy, all have
interacted to produce the phenomencn of
a student movement which has connecting
links and many common features with the
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young workers and soldiers and high scho-
olers of its generation.

The student movement is an inter-
national phenomenon and every country
which is affected by the world market
i1s pressed to one degree or another to
expand its education system to keep
up with and take advantage of the develop-
ment of technology.

Along with the common objective
causes, the resolution describes some of
the characteristics common to the student
movement in all countries.

The major weaknmesses of this move-
ment (pragmatism, not understanding the
nature of Stalinism, a tendency to iden-
tify Leninism with Stalinism, and some-
times a tendency to utopianism and look-
ing for solutions on an individual scale),
these weaknesses derive from the condi-
tions under which the student movement
arose. The student movement has again
and again bypassed the mass Social Demo-
cratic and Stalinist parties through inde-
pendent action. But since the students
had no mass revolutionary party to learn
Marxist traditions from, it is understand-
able that the students would have these
weaknesses.

On the other hand, the student
movement has important strengths: first,
it is a golitical movement. Students are
concerned wi road political questions
and not Jjust their own narrow lives.
Second, it is internationalist. The best
example is the way the anti-Vietnam war
movement was embraced by the students as
an international struggle. Another stren-
gth is its anti-authoritarianism, or in
other words, its independence. Youth don't
accept the authority of their parents
or the authority of the capitalist or
bureaucratic state to control their
lives. Most of them more and more hate
all institutions of the family, private
property and the state. And finally,
the students are groping toward Marxism;
they can be convinced to join the side of
the working class.

In addition to ultralefts, spontan-
eists, like SDS, which are short-lived
organizations, all the major tendencies
in the working class movement tend to
appear in the student movement, the Stalin-
ists of the Kremlin or Maoist variety, the
Social Democrats, and we, the revolution-
ary Marxists, also have to be there. We
have to intervene and try to win over a
movement with strengths like these.

To build our organization as an
independent force, we have to intervene
in two ways:

1) Ideological struggles against the
reformist or ultraleft tendencies; and
2) fighting for united fronts and mass
action, to demonstrate the effectiveness

and correctness of our political program
in practice.

The gecond major section of the
resolution projects our transitional
strategy for the university which is
summed up in the concept of the red
university.

The red university concept is an
attempt to apply the transitional
approach, which is the basic approach of
the world Marxist movement. This approach
was explained in Trotsky's pamphlet,

The Death Agony of Capitalism and the
Tasks of the 4th International which
was adopted by the founding conference
of the 4th International in 1938.

Our transitional approach is in
contrast to both the reformist approach
and the ultraleft sectarian approach.
The reformists attempt to limit all
struggles to the confines of the general
status quo of capitalism. On the campus,
reformists try to limit student strug-
gles to narrow university issues, keep-
ing them isolated from broader issues,
especially extra-campus issues involving
mass struggles. They always put forward
only a minimum program, never leading from
immediate struggles toward the struggle
for socialism.

Some ultraleftists, on the other
hand, put forward only a maximum program:
socilalist revolution, and dismiss strug-
gles for immediate improvements as re-
formist. On the campus, the ultralefts
either say that struggles on the uni-
versities are useless and students must
go to the workers ("Serve the People"),
or they try to substitute the action of
a small group of "true revolutionaries”
for mass action, with no regard for the
mass of the students.

What reformism and ultraleftism
have in common is that neither is orient-
ed towards helping to change the consc-
iousness of the masses and to mobilize
masses in anticapitalist struggle.

This is what we want to do, and we do it
with a transitional approach. That is, we
go to different sectors of the people
engaged in struggle no matter what level
they are on, we fight with them and lead
struggles in their immediate interests,
trying to link their struggles to the
struggle for socialism both by using
transitional demands, by linking demo-
cratic demands to hransitional demands,
and by using our whole transitional
program in a propaganda sense to show the
progression of our demands and where

they lead to.

What is projected in the resolution
is a program of democratic and transition-
al demands which all fit into the concept
of a red university. Let's first be clear
what are democratic and what are trans-
itional demands.



Democratic demands are demands
which were won or partially won, or at
least raised as part of the process of
the bourgeois revolutions. Democratic
demands include such demands as national
self determination, land reform,
political democracy, civil liberties, the
rights found in the Bill of Rights.
These rights supposedly belong to every-
body, to the exploiters and to the ex-
ploited.

Transitional demands usually con-
tain within them a preview of socialist
policies . or a consciousness of the ex-
ploited masses as opposed to the exploit-
ers. Take, for example, the transitional
demand for a workers defense guard, to
protect a strike. This demand is closely
connected to the democratic right to
self defense, but it contains the concept
of the oppressed organizing as a power
against the oppressors. Thus it leads to
the concept of a red army, a workers
army against the capitalist class. Or
the transitional demand of a sliding
scale of hours and wages, which has been.
taken up in a partial form in the demand
for 30 hours of work for 40 hours of pay
and the escalator clause. This demand
gives a preview of the socialist policy of
lowering the work time as productivity
increases, or output increases, but still
providing the means for a good life. On
the other hand, it is a demand for the
immediate well-being of the workers right
now, under capitalism, their defense
against inflation and the grow1ng threat
of unemployment.

The red university concept is
transitional because it seeks through a
set of partial demands, progressing in
their implications, to bring the campus
into the struggle of the workers and
farmers for social change and revolution.

The red university does not mean
the university should be a utopian island--
where revolutionary ideas are discussed
among students, patiently coexisting with
capitalism. The main idea in this concept
is that the university is not outside
or above class society but an instrument
of it. We say it should not be the instru-
ment of the ruling minority but an
instrument to better the lives of the.
majority.

This strategy enables us to deal
with the problems of the university, the
ways in which the capitalists try to use
it to their purposes, but it also takes
into account that the problems of the
university cannot be solved outside of
linking students with mass struggles off
the campus and eventually, of abolishing
capitalism. .

Also, this strategy is the best
possible way of linking the students to
the rest of their generation as well as

to the masses of workers. For instance,
the demand for the right of everybody to
a free university education would appeal
to young workers, high school students,
and to workers who are parents and who
want their children to have a good
education. In Mexico, you remember, one
of the demands the students raised

and were fighting for was to be able to
use university facilities to teach and
assist peasants and workers who had

come to ask the students for aid. In the
United States we have seen this concept
raised in the struggle for a black
university.

So the Red University strategy fits
into the ultimate aim of revolutionists
which is to link student struggles with
those of the workers and national
minorities into a combined struggle for
power.

I have been referring to the Red
University as a strategy. That is what
it primarily is. But it also can be used
as a slogan if the struggle has reached
a certain level. In a tremendous student
explosion in June 1968 at Belgrade Univ-
ersity, which I think first raised the
slogan of a red university, the struggle
was on a very high level. The Yugoslav
students were calling for a 25% increase
in the minimum wage for all workers, an
end to bureaucratic privilege and to the
extreme stratification of wages, and for
greater socialist planning as opposed to
dependency on the free market. They.
wanted their university to be a real
communist university, a red university,
fighting for policies to strengthen the
socialist side of the economy rather
than being subservient to the privileged
bureaucracy.

Finally, the red university
strategy takes into account the changed
social weight of the universities. Educ-
ational institutions now have quite a
bit of power, influence and facilities
which can be of significant help to the
revolutionary struggle.

The program of democratic and
transitional demands given in the resol-
ution have come from living struggles. In
summary, they include the right of every-
body to an education and to a decent
standard of living while attending
school; democratic student-teacher
control of the university; self determ-
ination for national minorities in all
spheres of education; the concept that
educational institutions should not
serve big business or the capitalist
government; abolish capitalist con-
scription and rights for soldiers.

These demands and the strategy of
the red university lay the basis for a
revolutionary socialist youth organiza-
tion to be in the leadership of a massive



-9-

student movement which has important links
with other sectors of the youth. There are
two sides, as I said before, to our fight-
ing for this program and winning the
leadership of the youth: first to mobilize
the students in mass, non-exclusive demo-
cratically-run united front movements, and
second, ideological struggle for our ideas
and recruitment to the revolutionary youth
organization.

Now, this new youth radicalization
centering on the campus and the high
schools as analyzed above, implies certain
tasks for the Trotskyist movement.

First the youth radicalization means
there exists the objective basis for
independent revolutionary youth organ-
izations which would be in political sol-
idarity with the revolutionary Marxist
party.

This revolutionary youth organization
should not try to substitute for a revol-
utionary party. It should attract the
growing layers of, youth who are just com-
ing to revolutionary ideas. These youth
will want their own organization, organ-
izationally independent and democratic in
choosing its leaders and policies. The
youth we want would not accept a front
group like the CP often starts, or an
organization which belongs to a party
because 1t is financed by it, like the
Young People's Socialist League is depen-
dent on the Socialist Party.

Such an independent revolutionary
youth organization can most effectively
intervene in the youth radicalization,
working in political solidarity with the
revolutionary party, and providing a
place where youth can learn about Bolshe-
vik traditions and then decide if they
want to Jjoin the party. This is the kind
of youth organization the YSA is.

Of course, in some countries the
Trotskyist forces are still too weak to
launch a youth organization, or they may
choose a tactic of working in some larger
youth or student organization with the
objective of building out of it a revol-
utionary socialist youth organization.
But the resolution says that the strategy
in all countries regardless of immediate
tactics should be to build both a party
and an independent youth organization
because this is the most effective way we
can intervene in this new radicalization.

The second main task cited by the
resolution is for Trotskyist forces all
over the world to Jjump into and take
advantage of the opportunity afforded us
by the youth radicalization. We must win
over the vanguard of the class struggle,
which appears now among the youth. We
must win the students away from the dead-
end policies of our opponents and we can
only win them by intervening and leading
the student and youth struggles, putting
our politics into practice.

Now I will go on to describe and
then consider the criticisms of this
resolution raised by the leading members
of the Communist League in France. I
think it will be worthwhile to take up
these criticisms because a resolution
can always be more deeply understood for
what 1t says when it is the object of
criticism or controversy.

First I will try to summarize the
main points of the criticisms from the
leaders of the Communist League. You
can find the two articles containing these
criticisms in the latest discussion bul-
letin.

Their first major criticism seems
to be that the resolution tries to pro-
Ject a strategy for the university, for
the student movement, which the C% com-
rades think is impossible. They say that
students have no common interests to de-
fend, that they revolt as citizens, not as
students, around general political issues,
not university issues. The university-
centered issues, they say, can be too
easily taken over by the reformists. Then
they say that the student movement can't
be analyzed as an entity in itself, but
can only be analyzed in relation to or as
an adjunct of the workers movement and
of the vanguard organization, or revolu-
tionary party. They think that the
students' struggle is dependent on the
workers' struggle, to the extent that
students should not be mobilized around
transitional demands unless it is certain
that the workers will join their struggle,
otherwise the students will be smasghed
and victimized. Therefore, they allege,
it 1s impossible to make a transitional
program for the student movement.

) Their second main criticism is re-
garding the nature of the period or stage
the Trotskyist movement is in now. They
think the resolution is wrong in char-
acterizing this period as primarily a
"preparatory and propagandistic" stage,
and counterpose the idea that it is a
period when we can be taking the initiative
in mass struggles.

Thirdly, the CL leaders criticize
that the resolution does not explain the
"concrete conditions for application" of
the transitional program. They think it
is meaningless to say, as the resolution
does, that revolutionary leadership must
learn to be flexible in its tactics but
firm in holding to its principles. They
think this is just a vague generality.

The criticisms raised by the CL com-
rades are the attempt of a section of the
Trotskyist movement to grapple with real
problems that we face in our work in the
youth movement. But these criticisms have
similarities to attitudes which we often
come across in the student and radical
movements in the United States. The ten-
dency, first to depreciate the signifi-
cance and power of the student
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movement, and secondly to warn against
"co-option" and the danger of reformism.
These two attitudes are characteristic of
gsome ultraleft currents in our student
movement, especially the wings of SDS.

Many students, after they first see
the correctness of Marxism, downgrade the
importance of the student movement be-
cause they now correctly see the decisive
importance of the working class. But
we can't let this subjective reaction get
in the way of us seeing the objective
importance of the student movement.

Now let's go back and consider some
of the most important questions involved
in these criticisms. There will not be
enough time to go into all the questions
raised in the criticisms; I will have to
try to pick out the most important.

First, the question of whether it is
reformist to struggle for university-cent-
ered demands. The CL leaders, in an art-
icle submitted to the international
discussion on the youth radicalization
which was printed in the YSA discussion
bulletin No. 2, write the following:

"Revolutionary trade-unionism in the
student milieu leads into reformism. You
cannot restrict yourself to applying in
limited areas an all-encompassing design
which you have the means to carry through
only in the universities. This way you

end up with the slogans of student control,

even student management, in the univers-
ities and high schools, which, in isola-
tion from the overall situation in the
class struggle, are thoroughly reformist."

In another article they wrote, di-
rectly criticizing the youth resolution,
they say'"Indeed, as a catalog of demands,
the program proposed by the resolution
only Juxtaposes bourgeois democratic
demands and university demands of which
the formulations are obscure when they
are not openly reformist."

We agree completely that university
issues should not be isolated from broad-
er connected issues -- and that is the
whole meaning of the youth resolution
and the Red University strategy.

On page 16 of the youth resolution
in pamphlet form, there is a discussion
of the reformist danger. The resolution
says: '"The reformist tendency maintains
that students should concern themselves
primarily with narrowly-defined univer-
sity issues -- grades, courses, the qual-
ity of education, living conditions,
narrow campus politics. They see struggles
around such issues in isolation from the
crisis of capitalist society as a whole.
They counterpose such limited struggles
to the inclinations of the politicized
students themselves to take up issues of
key concern to the world, such as the war

in Vietnam."

Later, on the same page, the resol-
ution continues: "The revolutionary
youth vanguard, to be effective, must
put forward a program that transcends
the campus in its goal, but at the same
time includes it; that connects student
demands with the broader demands of the
class struggle on a national and
international scale, that shows students
how their own demands relate to these
bigger struggles, are an integral part
of them, and can help advance them."
That is what the program of democratic
and transitional demands contained in
the resolution is designed to help
accomplish.

We combine struggles around campus
issues with the issues of the broader
class struggle, and we try to mobilize
students around both kinds of issues.
We do not leave certain kinds of strug-
gles for the reformists -- we don't
say that simply because reformists join
a particular struggle with their methods
and their objectives that we will not
Jjoin it also with our methods and our
obJectives.

We don't put preconditions on the
level of a struggle, even one that
starts out fighting for the simplest
of reforms, before we can Jjoin it. The
incidents which gave rise to the student
explosion in Czechoslovakia, which then
led to the tremendous upheaval in 1968,
concerned a student fight for adequate
lighting in the dormatories -~ the demand
to replace crummy light bulbs. Iardly
a high level demand! This movement was
brutally attacked by the police, and a
process was set in motion which resulted
in the downfall of Novotny and the
beginning of the political revolution.
It's that process that we are interested
in, that transitional process we want to
help further and guide along.

It is possible for reformists to
try to use narrow university demands in
an effort to derail or destroy a move-
ment which is already fighting for
general political demands. A good
example in the United States was the
efforts of the Communist Party and
others to derail the antiwar movement,
specifically the SMC, by counterposing to
antiwar work, struggles for issues they
said were closer to the students, like
dress restrictions in the high schools.
This was the approach of the High School
Union in New York City, which was led by
CP types and which counterposed itself
to the student antiwar movement.

We have to be able to recognize
when such issues are being used by the
reformists to take a struggle back-
wards, but we don't say that the strug-
gles for such demands are necessarily
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reformist and cannot mobilize students.

In New York we opposed the attempt
of the CP to destroy the SMC by counter-
posing school-centered issues, but we
didn't oppose fighting around these de-
mands in the high schools in addition to
and connected to building the high school
organizations to fight against the Vietnam
war.

In struggles over university-
centered questions we must be there,
fighting with the masses of students and
counterposing our revolutionary methods
to the methods of the reformists.

The second question we should look
at is whether or not students have common
interests to defend; does the university
itself generate anticapitalist revolt,
or do students radicalize only around
national and international political
questions separate from the campus.

Here is what the comrades of the CL
write about this:

"Even if the time spent in school has
been extended, even if the concentration
of university complexes has reached im-
mense proportions, even if the diversi-
fication of university recruitment and
the professional careers open to students
create stronger ties than ever between
them and the rest of their generation in
the high schools and factories, for all
that the contradiction in the university
system does not constitute an objective
foundation for bringing the students as
such over to the side of the proletariat
and does not make the students natural
allies of the workers. There are no homo-
geneous student interests to defend."

In their second article, they say:

"It [the juxtaposition of democratic
themes and university demands] is based,
on the one hand, on a debatable pre-
supposition: the presupposition that the
politization of the student movement fol-
lows a pedagogical progression, proceed-
ing from immediate interests to appre-
hension of historic interests, whereas
actually the student politization is
determined from the outset by extra-
university factors, by the political
context as a whole."

There is 1little disagreement on
this last point. I think the resolution
is crystal clear on the dominant impor-
tance of national and international issues
as the source of the worldwide youth
radicalization. In fact, the resolution
says, and it's underlined, "The efforts
of the imperialists to maintain their
exploitation and oppression and crush
revolutionary movements have been the
prime factor in radicalizing the youth in
both the advanced capitalist countries and

the colonial countries."

But it is also clear that the stud-
ent movement very often begins around
university-centered issues. e reason
that students radicalize as students is
that the contradictions of capitalism
which generate the general class struggle
are reflected also in the universities,
because they are institutions of society
and instruments of the ruling class or
bureaucracy.

A basic result of thecontradic-
tions of capitalism, which is generated
in the universities as well as in the
working class, is alienation. Students
are alienated from the capitalist struc-
ture and policies of the university.
They feel that the university is designed
to fit them into the capitalist system,
to its advantage, no matter what they
want; they feel they have no control over
their lives. Also, they see that the
university is directly used by the capit-
alist class, for instance, to carry out
war research and to teach ROTC. Before
November 15 in Denmark, students found
that the university was housing a NATO
military installation, and this led to
an important mobilization of students
that also gave a push to the antiwar
movement.

To say that the university does not
produce anticapitalist struggles is to
fall into the same error as the theory
that the university is an ivory tower,
above class society. It is an instrument
of class society, and the students will
become more and more aware that this is
true.

So what interestes do students
have in common, as students? First they
have an interest in learning the truth.
This means they should oppose the compart-
mentalization and mystification of know-
ledge; they should have the right to
consider all theories, including revolu-
tionary theories and Marxism; they should
have the right to hear all views; students
have a special interest in freedom of
speech and expression; they have an int-
erest in eliminating mechanistic exam-
inations, competition for grades, memor-
ization and all substitutes for encour-
aging students to really search for the
truth.

Students have an interest in the
right of everyone to an education and a
decent standard of living while they
are going to school.

They also have an interest in the
freedom to act politically while they are
students, the right to hold meetings,
demonstrations and build political, social
and cultural movements in the univer-
sities and high schools.
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They have an interest in making the
university serve the interests of the
majority rather than the ruling minority.
And finally, like all non-capitalist
sectors of the population, they have the
interest to l1ink themselves to the rev-
olutionary struggle to abolish capital-
18M.

The course of the student movement
itself refutes any idea that students move
around general political issues only and
not around university-centered issues.
There are dozens of examples which could
be given of the connection between the
two. At the London School of Economics
a major demand of the students in last
winter's protests was to end the ties
of the university with South African
companies.

In Belgium and in Quebec, massive
struggles have taken place for the right
to have educational institutions which use
the language of the oppressed nation-
alities. In Santo Domingo last spring
students had mass demonstrations demanding
greater appropriations from the government
for education. In Kenya also last spring
1,800 students were expelled from the
university for demanding their right to
invite opposition leader Oginga Odinga to
speak at the university.

Certainly all of these demands are
connected with greater social and polit-
1ical i1ssues, but they also directly con-
cern the universities or high schools,
and can mobilize masses of students.

The third question posed in the
CL criticisms is whether the student
movement is capable of having a strat-
egy. In their article printed in dis-
cussion bulletin No. 2, they write: "Any
attempt at a student strategy is thus
liable to a double trap. On the one hand,
there is the danger of reformism, of
patching up the system under the pretext
of a partial transitional strategy
applied to the university. On the other
hand, there is confrontationism which is
only a policy in bits and pieces.”

I think the actual struggles of
students have shown that even though the
mass of students may not fully understand
Marxism, they can in practice see that
Marxists have the solutions to the prob-
lems they see; they can follow a Marxist
leadership. We project the concept of
the Red University as the strategy for
the student movement, even though we don't
always use the words "red university"
but can explain the concept in many
different ways connected to each particu-
lar situation.

Consider the struggle of the Mexican
students in the fall of 1968, for instance.
The Mexican comrades have written that
the Mexican students in 1968 did not have

to fight for demands such as student-
professor control, democratic liberties

on the campuses, and university autonomy.
These demands had already been won, and
in this sense the universities were little
islands of more or less political freedom
in the midst of a police state. What the
students saw from the beginning was that
the rights they enjoyed must be spread

to the rest of the people. The movement
began, however, over the question of
police invading the university and beating
up and arresting student leaders, that

is, over the right of university auto-
nomy that had supposedly been won. We
shouldn't forget that the capitalist

state cracks down on all democratic rights
when it comes into a crisis. The students
immediately drew up demands which incl-
uded the following: free all political
prisoners; against a law which enabled

the police to arrest anyone contrib-

uting to "social dissolution;" for dis-
missal of heads of the police depart-
ments; and for dismissal of government
officials who were responsible for the
repression and killing of students.

As the struggle continued, however,
the students saw that they needed to
gain popular support if they were going
to stand up to the government. First
they constituted brigades of students
who would go out into the workers neigh-
borhoods and the peasant villages to ex-
plain to the prople what it was that
the students were fighting for. Then
the attempted to draw up another program
which could appeal to the masses of the
people and win their support. This pro-
gram, adopted by the National Student
Strike Council, demanded: maintenance
and improvement of the standard of liv-
ing through immediate wage increases and
through further increasesg commensurate
with price increases; halting unemploy-
ment by cutting the workday; workers
control to assure an equitable division
of the profits; winning trade union
independence and democracy through the
formation of struggle committees elected
directly by the workers; a union feder-
ation based on these struggle committees;
and organization of peasant struggle com-
mittees to fight for cheap credit.

Could you say that the Mexican
students were incapable of arriving at
a strategy for their struggle? The Mex-
ican students saw that to stop them-
selves from being arrested and killed by
government repression it was necessary
to attempt to mobilize the masses of
the country around the issues most im-
mediate to them as well as the issue of
broad democratic rights; with the univ-
ersities acting as an organizing center
for this social change. They succeeded
in mobilizing 700,000 people in one
demonstration. I think that the compre-
hension that the Mexican students achieved
was going toward a strategy, and one with
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which revolutionary socialists would
agree, as far as it went. It was heading
toward a mini-program around which to
begin to constitute a revolutionary
party.

Or consider the students at Harpur
College, where 1,300 students voted for
our comrade Gary Wurtzel for student pres-
ident. Even if they didn't agree with
the YSA's whole program, these students
voted for an openly socialist candidate
whose platform was to end military and
industrial recruitment on campus; to in-
crease admission of black, Latin, and
working class youth; an amnesty for anti-
war demonstrators; the elimination of
course requirements, final exams, and
mandatory grading; and to make the student
government a vehicle for mobilizing
student support for social change.

During uprisings in Pakistan last
year, the 5,000 students from Dacca Univ-
ersity became the major leading force in
East Pakistan. Their demands were for
regional autonomy in East Pakistan, nation-
alization of all basic industry and banks,
for political democracy, and for Pakistan
leaving the SEATO and CENTO alliances.

-I think these examples are sufficient

to show that the student movement can
develop a strategy which is neither
reformist nor ultraleft.

The fourth important question raised
by the CL criticisms is whether the student
movement is so dependent on the working
class movement that students shouldn't
be mobilized for far-reaching demands
unless it is certain that the workers
will support them. They write, "It is not
true that the student movement should be
mobilized for transitional goals if you
don't have the capacity to make this mob-
ilization unite with a mobilization of
the workers."

It is certainly true that students
are a minority, and we must take into
account the fact that not only can they not
make the revolution by themselves, but that
they will not be the central force.

But this is also true in a sense of
other segments of the population. For
example, the black struggle in the U.S.,
the struggles of farmers or peasants
when they are not in a majority, or the
struggles by a particular trade union or
by workers in a particular city. The Minn-
eapolis strikers in 1934 had to keep in
mind that they couldn't strike out to take
power and create socialism in Minneapolis.

But ‘'we don't tell any sector of the
population which is struggling in the
vanguard, ahead of the rest of the people,
that they must hold up their struggle
because they can't win alone. We don't
tell the black people, for instance, that

they should wait to mobilize in struggle
until the white working class moves.

At the center of this problem is
the law of uneven development. The fact
that the mass of exploited people never
move all at the same rate; there are
always some sectors out ahead of the
others. But this fact just means that we
must be politicians; we must learn to
gauge what are the correct demands to
bring forth, and how best to mobilize
masses; how to win as much support as
possible from the rest of the people
and to minimize the possibility for
victimization so that we can build upon
victories. And there aren't any abstract
formulas to tell you what to do in a :
specific case.

Now I want to deal with what I
think is the most important criticism
made by the CL leaders. That is, they
say that the program of democratic and
transitional demands found in the resol-
ution has nothing transitional about it.
Here is what they wrote:

"Indeed, as a catalog of demands,
the program proposed by the resolution
only juxtaposes bourgeois democratic
demands and university demands of which
the formulations are obscure when they
are not openly reformist. What does
this mean: 'an annual salary for all
students in relation to their needs'?

The term 'salary' can well be a demagogic
concession to the idea of 'student work';
as for 'needs' -- of what nature? And

who determines them? 'A guaranteed job
for students after receiving their
diploma,' well and good; it would still
be necessary to specify 'at the level of
qualification achieved' and to then
discuss who is going to guarantee this
employment, who is going to determine the
needs for materials and man-power. 'Nom-
ination of faculty members under the joint
control of the faculty and the studepts':
this much too imprecise formulation (what
is 'the faculty') opens the door to

forms of co-management in disguise, etc.

"Indeed, this Jjuxtapositon of demo-
cratic themes and university demands
doesn't have much transitional about it."

Now let's consider further the ques-
tion of whether demands dealing with the
universities and high schools can be
transitional demands. I think everyone
would agree that after the socialist
revolution, the socialist government would
have a program for the universities. Many
changes would be made, to eliminate all
those structures and practices in the
universities which served capitalism, and
introduce new structures and new content
to education in line with making the
universities serve the masses of the
people and the workers state.
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Demands concerning the university
can be transitional in two ways: they can
give a partial view of what educational
institutions under socialism will be like,
what these changes would be. And secondly,
they are transitional because they can --
and have -- mobilized students against
the capitalist state. They can mobilize
them in a way that can link the students'
struggles to the working class, in whose
interests these demands are, and set an
example for working class struggles.

Take the demands dealing with ending
the ties of the university with the mili-
tary and big business. These demands are
based on the democratic concept that the
university should be controlled demo-
cratically, by the majority of the people,
rather than by a minority. On this found-
ation they project a view of what educ-
ation would be like under socialism; they
raise the idea of a society not immersed
in wars, with a military machine per-
verting all spheres of life including
education; they raise the possibility of
a society without capitalists trying to
turn everything to their own profit. And
these damands can mobilize students
against the capitalist class, against
capitalist wars, against imperialism.

Now let's look at the demand for an
annual salary for all students. The CL
leaders criticize this, saying "what
needs" do students have, and "what work"
do students do.

The point of this demand is that
not only students who have well heeled
parents should be able to get a good
education, as is still the case, for
example, in France. Even in the case
where a university is supported by the
state so that tuition is eliminated,
simply the cost of living and supporting
himself or his family will prevent a
poor youth from getting an education.
What needs do students have? They need
foed, housing, books, child care facil-
ities if they have children. And these
needs can be determined most accurately
by the students themselves.

In Cuba students receive an annual
wage to cover their needs.

Of course, many students have cer-
tain privileges, and don't have to work
as hard or under as bad conditions as
most of the working class. But education
as properly understood should not be a
privileged, exclusive soft occupation, but
an exacting, challenging and universally
inclusive one, a preparation for being
able to contribute most fully to the
betterment and progress of mankind. Part
of the root of the international youth
radicalization is that more and more stu-
dents are beginning to see education in
this light.

There have been numerous struggles
carried out by students for a decent
standard of living. In Nigeria three weeks
ago, students demenstrated for better
loans from the universities. Six Congolese
students were killed last spring demon-
strating for higher grants for students
from the university. In Argentina earlier
this year, we should remember that the
incident which touched off the student
demonstrations which led to the massive
struggle of the whole working class
against the dictatorship was an increase
in prices in the university cafeterias.

Then the CL leaders ask "but how
are demands for a decent standard of
living and for guaranteed Jjobs after
graduation going to be provided? Who is
going to guarantee Jjobs to the students?"
They mean, I assume, that it is very un-
likely that the capitalist class will give
in to demands such as these. That is always
a characteristic of transitional demands,
that they are very difficult for the
capitalist class to grant. That's because
they go against the special rights the
capitalist rulers reserve to themselves
and toward socialist policies. But this
doesn't mean that transitional demands
cannot be won for a time, or partially
won. The whole' concept behind the trans-
itional approach is not to separate im-
mediate, winnable demands from the full,
maximum program for socialism, but rather
to link immediate demands with socialist
demands. This transitional approach is
more successful for two reasons: one, it
makes it possible to mobilize masses in
an anticapitalist direction, beginning
from the most immediate needs of the
masses, and second, the transitional ap-
proach is best able to change the
consciousness of masses of people of
the need for socialism, in the course of
the struggle.

I would like to describe one more
example of a struggle which has been
going on in the last few weeks in Belgium,
to illustrate how the types of demands
given in the resolution have revolutionary
potential. In Belgium they have a type of
educational institution which is in be-
tween the level of a high school and a
university. These are called non-univ-
ersity higher education, and they train
various kinds of technicians, interpreters,
social workers, and other occupations.

They are something like the Junior

Colleges in California. These schools

have been set up quite recently, as part

of the education reforms going on all

over Europe to streamline the educational
process, to strip down studies as much as
possible to an understanding of the practi-
cal work, and to fit the needs of capital-
ists for various kinds of skilled
workers. Also, the capitalist class pre-
fers this kind of stratification of the
educational system because it makes the
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students ready to fit into the hierarchy
of the companies they are to enter, and
helps to fragment the student movement.

A massive movement has begun among
the schools for social workers. It start-
ed in a few social work schools, and
swiftly spread to all of them in the
country, uniting the two major national
groupings in Belgium, the Flemish-speaking
and the French-speaking schools. Now this
movement has also been Jjoined by other
types of schools in the non-university
higher education system, and has made
contacts and gained support in the
universities.

Here is a summary of the demands of
these social work students:

First they demand democratization
of the university, student control over
policies and content of the education.
They demand that students have a veto
over any education reform laws proposed
by the government. They demand freedom
of expression, and the right to hold
meetings on the campuses.

After a mass demonstration, the
social work students occupied the main
hall of the nearby university -- which
they are excluded from -- writing on
the black boards "University Open To All."

Secondly, they demanded a longer
course of studies for social workers. At
the present time they have a three-year
program, and the government wants to cut
it down to two years, while the students
want four years. They want their diplomas
to be worth more, like a university
diploma. And they want jobs guaranteed
after graduation.

After a process of discussion which
the students say really began after the
May-June 1968 events in France, these
students have developed a critique of the
whole social policies of the government.
They say the government does not want a
real social work policy and it doesn't
want good social workers who really
understand capitalist society. They point
out how the social service field is com-
pletely understaffed and incapable of
dealing with social problems. In addition
to permitting this understaffing, the
government wants to cut their study time
so they cannot have a rounded education.

These students have also come to
the conclusion that the whole end, or
purpose, of social work, as taught to
them, is wrong. They say they are taught
always that the end is to reintegrate
people who have problems into the society
as it is. But the students realize that
there are good reasons for what they are
taught is social disintegration and
asocial behavior, like workers' strikes
and protests. They don't think the

solution is to "reintegrate" these people
into the society as it is, but to search
for the real reasons for social dis-
content and struggles. They say they don't
want to be used as an instrument of the
ruling minority to be cops over their
fellow workers.

To show that they want to support
the working class struggles rather
than be divided from them, the students
have joined demonstrations of striking
workers. The student leaders explain
that they think education should be
toward the end of serving the interests
of the majority of the people rather
than the ruling minority.

And these students have been fight-
ing in a very militant manner, mobilizing
thousands in mass demonstrations, stop-
ping the education minister's car and
forcing him to answer their questions,
and uniting as much of the students in
other schools as possible, cutting across
the national lines which until recently
have divided the Belgian student move-
ment.

I think this struggle of the social
work students in Belgium illustrates
how the very demands contained in this
resolution, democratic and transitional
university-centered demands, combined
with our whole tramnsitional program, can
link together to form the basis for a
profoundly revolutionary struggle.

The struggle of Quebec students
last October (1968) was similar to the
Belgian struggle. The students involved
were from technical schools, and they
were demanding the right to enter the
universities, and guaranteed jobs.

Democratic demands, as we saw in
considering the Mexican student struggle,
are not less important than transitional
demands, and become combined with transi-
tional demands.

Marxists are the best defenders
of bourgeois democratic demands because
they are steps forward for humanity. They
have been won by the people through mass
struggles, and are important aids to the
continuing workers' struggle. Because
of the decay of capitalism and the
erosion of democracy which was won in
the past, and because of the inability
of capitalism any longer to carry for-
ward and complete democratic tasks in
the colonial world and elsewhere, this
means that struggles for democratic
rights often lead to most revolutionary
developments.

A good example of this process was
the struggle in Pakistan last spring.
This struggle was iniated in West Pakistan,
where the students were fighting to
abolish what were called the University
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Ordinances, which said it was a crime for
students or professors to interfere in
politics. It forbade student political
demonstrations or meetings, and even
contained regulations like one making it
a crime for male and female students to
talk with each other on the campus. The
students' demands were for the overthrow
of the dictator Ayub, for democratic
rights on the campus and in society as a
whole, freedom for imprisoned student
leaders, police off the campus, and the
reduction of university fees. These mainly
democratic struggles of the students
touched off a deep-going uprising of the
masses, especlally in East Pakistan.

These examples of student strug-
gles illustrate how the linkage of demo-
cratic and transitional demands actually
exists; it is inherent in the situation
and tends to come out in the process of
a struggle. This is because the university
is part of society, and university prob-
lems relate to general social problems.

It is our
these struggles,

job to be present in
which will be spontaneous-

explain clearly the link-
demands which will lead
of struggle.

ly generated, to
age and bring up
to higher levels

Just one more example to show how
democratic demands lead naturally into
transitional demands and how we must fight
for them both together. In the black
struggle in the U.S. we put forth the
democratic demand for the right of black
people to self«determination. Following
from this, comes the democratic demand for
the right of black people to0 control
their own schools and universities. And
following from this, we come to the demand
for the right of black people to use
educational institutions to further their
liberation, to discuss and teach revolu-
tionary theories and Marxism. This is a
transitional type of demand, which raises
the concept of fighting against capitalism.
We could see how this progression of
demands worked out in P.S. 271 in Brooklyn,
wheré the teachers were using The Militant
and Young Socialist in their courses.

Now let's go on to another important
question raised by the CL comrades: what
is the nature of the stage or period we
are now in? Here is what the resolution
says about this question: "Work among the
youth is not an end in itself. It reaches
fruition in the impetus given to the con-~
struction or reinforcement of the revol-
utionary parties that will be capable of
leading the working class to victory. The
sections of the Fourth International are as
yet too small to lead the masses in their
own name and under their own banner in a
decisive struggle for power. Thus, their
work has a preparatory and predominantly
propagandistic character involving limited
actions."

Here is what the CL leaders think
about this: they write, "We think that
precisely this preparatory and 'mainly
propagandistic' work becomes insufficient
in relation to the abumdamce of the tasks
in the coming period; that it is neces-
sary and possible, even with limited
forces, to take the initiative in action
and in revolutionary mass agitation, at
least in areas concerning the youth. This
is not a meaningless difference of
'points of view,' or 'nuances,' etc. The
conception which assigns to the sections
'mainly propaganda' activities implies a
whole strategic course for leading the
youth.

"This course, which is expressed in
the program of the resclution itself,
could be summarized in the following way:
the vanguard, full of wisdom, perched
upon the heights of its piously accumulated
theoretical acquisitions, contemplates
the revolutionary field; suddenly on
this field there appears the unforeseen
mass of youth, which the vanguard tries
to describe in its habits and political
behavior; after which the problem will
be: 'how to bring leadership to this
movement and how to win over the best of
them?' Answer: a) it is necessary to
give the youth a good slice of the transi-
tional program, which answers to their
immediate aspirations and makes & bridge
to revolutionary objectives; b) it is
necessary to draw from the youth new
cadres for the vanguard.

"On this level of generality, it is
neither false nor true, it is simply
formal and abstract. One finds here all
the themes belonging to the Fourth Inter-
national when it was isolated in the
period of the cold war and of the ebb of
the world revolution, driven into a defen-
sive position where it was difficult to
preserve its acquisitions.”

To me this section was a little
unclear, but I think the main objection
to the characterization in the resolution
of this period as primarily “preparatory
and propagandistic" and to the transitional
approach of the resolution is that they
think this somehow means abstentionism or
isolation of the revolutionary organization
from the mass of students and youth.
But this is the opposite of what the res-
olution says and means.

There may be some confusion here
about what could be meant by "prepara-
tory and propaganda" period. What the
resolution clearly says is that the period
is a preparatory and propaganda one be-
cause we are faced with the major task
of building mass revolutionary parties
and youth organizations. This is the one
condition lacking for world revolution,
as was clear, for example, in France
during the May-June, 1968 events. As our



-17-

comrades there have pointed out, the
revolutionary situation was present, but

a mass revolutionary party was missing.
Even though we are on the way to building
a revolutionary party in France, the rev-
olutionary forces were still too weak to
even come close to defeating the Communist
Party and leading the workers to victory.

But in no way does the resolution
imply one iota of abstentionism or of a
suggestion that we should isolate our-
selves from the masses. Just the opposite!
The resolution repeats time and again
that it is only through intervening in
the real struggles of the youth and put-
ting our program to the test of practice
that we can hope to win youth to the
revolutionary movement. The whole program
of democratic and transitional demands
are presented as a guide for active par-
ticipation in the youth movement.

It is never correct to abstain from
the political life of the country; even if
there is just one revolutionary socialist
alone in a fascist country, he doesn't
abstain from struggle. The CL comrades

imply that the Fourth International was just

sitting on its perch of Trotskyist theory
and observing the political field during
the cold war period of the 1950's. I do

not know about other sections of the Inter-
national but the American Trotskyist move-
ment was not abstaining from struggle. Even
during the height of the witch-hunt, the
Socialist Workers Party was carrying on a
campaig% against McCarthyism. SWP members
were collecting signatures in the streets
in order to put the SWP on the ballot to
run election campaigns; and the SWP was

carrying on the case of the legless veteran,

the defense campaign to prevent Jimmy
Kutcher from being fired from his job

just because of his membership in the SWP.
And it was fighting in the unions against
the witch-hunt.

We agree completely with the CL
comrades that this period is one of a rise
in the world revolution, and the student
movement is the first stage and harbinger
of what is to come. We must enter and
strive to lead these struggles because
that is the only way to building the
mass revolutionary socialist parties which
are the main condition lacking to make a
socialist revolution.

If it was true that in some sections
of the International during the 1950's the
revolutionary movement was isolated from
struggles going on, then we agree with the
CL leaders that this must be changed and
all sections of the world Trotskyist
movement must have a policy of inter-
vention -- of unity between theory and
practice.

The next criticism of the CIL com-
rades is that the resolution is insuf-
ficient because it does not spell out how

to apply the program of transitional

and democratic demands. Here is how they
put it: "Because the draft produces no
real analysis of the student movement,
it contents itself with verifying its
bad instincts (opportunist adaptation,
ultraleft sectarianism); because the draft
does not make clear the real roots [of
these bad instincts] it gives no means
to fight them, except with athletic-
psychological qualities of the vanguard,
which must be "alert" and flexible (!)
It's that simple.”

The concrete conditions for appli-
cation of the program contained in the
resolution are not spelled out because
they can't be. In each different situation
we have to think out which demands to
raise, where to make concessions or to
make a retreat, and when to stand firm. A
resolution can only set forth a political
line, but it can't substitute for thinking
and political experience and Jjudgment.

Also, in each country revolution-
aries must analyze the particular cond-
itions and movements they have, and
write resolutions for their own work,
but they can do this based on the general
line of this resolubtion. For instance, the
YSA program for the campus, which was
printed in the Young Socialist.

But this resolution is for the
whole world. It tries to analyze the
common objective characteristics amd roots
of the youth radicalization, taking into
consideration the struggles that have
arisen in all three sectors of the world
revolution, the advanced capitalist count-
ries, the colonial or former colonial
countries, and the workers' states.

I want to deal with Just one more
of the criticisms raised by the CL com-
rades. They say that the student move-
ment has reached a new stage; that
after going through experiences such as
the May-June events in France, the Pak-
istan, or Argentine events, the students
will come to a realization that the
student movement as a movement is at
an impass because they see they must either
wait for the workers to move, or attempt
to substitute for the workers, which
is impossible. Therefore, say the CL
comrades, the student movement will begin
to polarize into the various political
currents and the student movement will
recede into the background while the van-
guard groups come to the fore. They cite
as an example the break-up of the Japan-
ese Zengakuren into many different tend-
encies.

I think they are right that this
process does occur for one layer of stud-
ents who go through an experience of a
massive workers mobilization which is
stopped. But we don't speak to only one
layer of students; we look to the student
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population as a whole, which is contin-
ually being revewed by new layers. It

is a big mistake to identify one layer
of students with particular experiences
with the student movement as a whole,
which 1s being generated continuously by
objective conditions.

The development of the Japanese
student movement and the break-up of
the Zengakuren will illustrate what I
mean. The Japanese student movement was
one of the first mass movements which
ushered in the worldwide student move-
ment, with its mass protests against the
Japanese-U.8. Security Treaty in 1960.
Up until 1958 the Zengakuren had been a
federation of all Japanese student govern-
ments, and was controlled mainly by the
Communist Party. In 1958 it broke from
the CP, and went on to lead the mass
demonstrations in 1960. But then the
Zengakuren began fragmenting into many
different organizations. These organ-
izations were called Trotskyist by the CP,
but most of them were of a "state
capitalist" character -- that is, they
considered the Soviet Union and China
as having a kind of capitalism.

Then in about 1967 the new wave of
student struggles began in Japan, but
since the fragmentation of the Zengakuren
there was no longer any mass student org-
anization which could unite the students
in struggle. What arose to lead these
struggles were various kinds of united
fronts or strike committees, commonly
called "the non-sect radicals."

An example of this second wave of
struggles in Japan was the university
occupation movement which began at Tokyo
University amang the medical students and
then spread to over 50 schools in Japan
in the summer of 1968. This struggle
began over university issues: the medical
students wanted better pay and better
working conditions for interns, who were
until then treated almost like slaves.
The other faculties Jjoined in on the
strike, demanding an end to the dicta-
torial powers held by the full profes-
sors and more voice by the students in
running the university.

When Fred Halstead interviewed these
students in the summer of 1968 on his
trip to Japan, the student leaders of the
strike explained to him essentially the
concept of the red university, which they
had arrived at on their own. They said
"the university should be a training
ground for revolution," "an engine for
revolution." These students, the "non-
sect radicals," would get 3,000 students
to their strike planning meetings, and
they were leading the struggle. The
various Zengakuren groups generally
supported the strikes, but on one of
them had hegemony in the student move-
ment.

S0 now we must not only look to the
formal members of the Zengakuren groups
as the student movement, but must look to
the new layers of student revolutionaries

- who are ready to carry on struggles.

We must try to build united fronts of the
Zengakuren groups and the non-affiliated
political students +to carry out the
struggles.

To sum up, then, the resolution is
both an analysis of the worldwide rgdical~
ization of youth and a guide for the
intervention of revolutionary socialists
into the student and youth movement. It
is based upon real experience, and is
not sucked out of somebody's revolution-
ary thumb. Behind it is the experience
of the student and youth movements of
the last decade on an international
scale -- from Tokyo to Paris, from Ceylon
to Nigeria, from Prague to Belgrade,
from Argentina to Canada, in all three
sectors of the world revolution. This
resolution will help members and future
members of the Young Socialist Alliance
to understand better the student and youth
revolt in this country -- and at the same
time enlarge our awareness of this
phenomenon as a truly international one,
and help us to intervene in this field
on an international as well as national
scale.

I want to end by discussing two
concrete tasks which face us in the next
period. First, a campaign to defend our
comrades who have been arrested in Bol-
ivia and in Peru. And second, our role
in building the international antiwar
movement.

Most comrades have, I'm sure, read
in Intercontinental Press about the
arrests of our comrades of the POR in
Bolivia. Many leading comrades of the POR
were arrested and tortured; now they are
being held in prison with no trial. Be-
cause these comrades have not even been
brought to a trial, there has not been
much news about them, and the regime
apparently wants to just keep them in
prison and let them be forgotten there.

Unfortunately the public inter-
national legal defense campaign for our
Bolivian comrades has not been really
launched yet by the world movement, due to
various reasons. But to start off the
campaign the Bertrand Russell Foundation
has agreed to provide lawyers, who will
be able to go to Bolivia and get infor-
mation about the situation of our com-.
rades in prison and their families.

In Peru, comrades Hugo Blanco,
Eduardo Creus, and Candela have been in
prison now for six years. The interna-
tional campaign carried out by our movement
succeeded in preventing Hugo Blanco from
being executed. Now, in both Peru and
Bolivia there have been military coups
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which have installed regimes that have put
on a liberal anti-imperialist face, carry-
ing out some land reform measures and
nationalization of some U.S. companies.

In Bolivia, the general Ovando was direct-
ly involved in the murder of Che Guevara,
but now, as part of his left face, he

even praises Che Guevara.

The new liberal regimes in Peru and
Bolivia mean a good opportunity for us to
put pressure on these regimes to release
our comrades and all political prisoners,
who were only trying to fight imperialism
just like the generals claim to be doing.

As the international campaign gets
started, we must mobilize to Jjoin in on
this double campaign for the release of
our Bolivian comrades, linked with the
launching of a new campaign for freedom for
Hugo Blanco and the other Peruvian comrades.
This work is especially important for the
American revolutionary socialist movement
because Latin America is our government's
colony. It's our responsibility to demon-
strate that the American government is
not representing us when it supports
dictatorial regimes that murder, torture,
and imprison people for their political
beliefs.

Key to this effort will be our col-
laboration with the U.S. Committee for
Justice to Latin American Political
Prisoners, which has already been carrying
out the defense of Hugo Blanco and of im-
prisoned political prisoners in Mexico.

Now I want to turn to a related
but separate point, and that is the inter-
national antiwar movement and our obli-
gations to it.

As the resolution points out, the
new rise of the world revolution, in which
the struggle of the Vietnamese has been
a key element, has been an important factor
in the international youth radicalization.
In country after country -- from all the
way down in New Zealand up to Denmark --
revolutionary youth have been inspired by
the Vietnamese resistance to U.S. imperi-
alism and have embraced the Vietnamese
struggle as their own. Even the movement
I referred to earlier in Yugoslavia,
which raised the demand for a red univer-
sity during the occupation of Belgrade
University in 1968, that movement began as
an anti-Vietnam war movement. We all know
the tremendous potential of the antiwar
movement in this country.

As a matter of fact, it has been the
existence of the antiwsr movement right in
the United States, right in the heart of
the imperialist monster itself, which
has been a big factor in the rise of the
antiwar movement on a world scale.

For the past period, however, for
about the last year or so, there has been

a decline in the international antiwar
movement , just as there was during the
election period and the first period

of Nixon's term in this country. But

it lasted longer in the rest of the
world. The Paris talks, Nixon's
promises, the shift of bombing missions
from North Vietnam to South Vietnam and
Laos —-- combined to give the illusion
that the war was over or would be over
soon. The bourgeois press all over the
world, anxious to help defuse the anti-
war movements in their own countries,
presented the war as Just about over.
This was especially true in Britain,
which has a very adroit capitalist press
with a great deal of experience in re-
porting imperialist wars.

The impact of the October 15 and
November 15 demonstrations, and the
disclosure of the Song My massacre, have
jarred people outside the U.S. into the
realization that the war is not over. On
or around November 15 there were new
actions in many countries signaling a
rebirth of the antiwar movement. In
Copenhagen, Denmark, for example, there
was a demonstration of at least 20,000
on November 15. The day before, partly
as a direct response to the Moratorium,
there was a very successful student
strike against the war held in Copenhagen
and another city. To get an idea of the
scope of this action, we should remember
that Denmark is a very small country,
with only 4% million inhabitants. Our
comrades were in the leadership of this
action, along with other forces. There
were also the actions taken in France
in spite of the ban on antiwar demon-
strations issued by Pompidou, which you
read about in The Militant. On October
25, a smaller but significant action of
about 1,000 youth was held in Brussels,
which brought a number of new young
people around the revolutionary socialist
youth organization in Belgium, the Young
Socialist Guard. There have been a series
of actions in Germany, and on November
2% there was one in Britain of 3,500,
where our comrade Allen Myers spoke.
Allen is presently on a tour of the far
east for the SMC, and spoke at a Decem-
ber 15 action in Sydney, Australia
where again our comrades were in the
lead. You know better than I do the
actions which took place in Canada.

Outside the U.S., the biggest action
took place in Japan, against the Japanese-
U.S. Security Treaty and Prime Minister
Sato's negotiations to return Okinawa to
Japan but with U.S. bases on Okinawa
intact. Hundreds of thousands of students
and workers took part in those acticns
in mainland Japan and Okinawa. Both of
these issues, of course, are deeply
connected with the war in Vietnam. It is
the Japanese-U.S. Security Treaty which
enables Japan to be used by the U.S.
military for all its operations in the
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Far East and especially Japan, and Okin-
awa is the major U.S. base in the Far
East, for troops, supplies, B-52 bombers
and flights of spy planes over North
Vietnam, Korea and China.

In many of these actions, antiwar
youth have combined slogans and demands
against their own governments with the
opposition to the war in Vietnam. In
Australia and New Zealand this takes the
direct form of calling for the withdrawal
of Australian and New Zealand troops from
Vietnam. In Denmark and Belgium, activists
were demanding their governments cut ties
with the NATO imperialist alliance. In
Britain, our comrades have put forward the
demand to end the complicity of the British
government in the war, through the solid
political support that Wilson has given
to both LBJ and to Nixon, and in the name
of the Labour Party, in the name of the
British working class.

The new upsurge of the American
antiwar movement will provide a powerful
stimulus to the international antiwar move-
ment. Our role as leaders of the left
wing of this movement in the United States
places upon us the obligation to help get
the American antiwar movement conscious
of the international role it in fact

already plays, and to intervene more effect-

ively in the international struggle. The
SMC issued an international call for this
fall's antiwar offensive. The SMC has sent
Allen Myers on a world tour. These

kinds of things we should encourage and
systematize. There are more things we
could be doing in this regard to give a
lead to the movement internationally, like

providing information, materials, etc.

In so doing we will be acting in
accordance with our internationalist con-
victions and program. Our international-
ism is expressed in many ways. One way has
been our defense of the Vietnamese right
from the start -- we saw their struggle
as ours, and our struggle for them as
primarily a struggle against our own
imperialist government which was carrying
out that war. Another is our participation
in working out a program of the revolu-
tionary socialist international, for
example in regard to the resolution we
talked about earlier. We are inter-
nationalists both in thinking and in
action, both in word and in deed. I am
suggesting that we aid the SMC to step
up efforts on the side of helping to
coordinate international antiwar action.
The tremendous growth of the SMC puts
them in a position to be able to do it.

For we should make no mistake about
it -- the Vietnamese revolution and the
counterrevolutionary war against them
spearheaded by U.S. imperialism remains
the key focus of the class struggle
on a world scale and here in the TU.S.
How that struggle goes will have a pro-
found impact on the relation of class
forces throughout the globe, and including
right here in the United States. If we,
together with antiwar forces throughout
the world, and with the heroic self-
sacrificing revolutionists of Vietnanm,
can stay the hand of imperialism in
Vietnam, we will have given the whole
world revolution a mighty impetus
forward.
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Balance Sheet of the Student Movement

Reprinted from Intercontinental Press

[In our July 14 issue (page 723),
we published a resolution entitled
"Worldwide Youth Radicalization and
the Tasks of the Fourth Internation-
al" This document opened a discus-
sion on the subject in the Fourth In-
ternational, the World Party of So-
cialist Revolution, founded by Leon
Trotsky in 1938. The document below
is a second contribution to the dis-
cussion. It is a condensation of Ca-
hiers Rouges, No. 12, "Probléemes du
mouvement étudiant,” written by Dan-
iel Bensaid and C. Scalabrino. The
condensation appeared in Quatrieme
Internationale, No. 38 (September
1969). The translation is by Inter-
continental Press.)

* * *

1. The student movement in the
1960s was everywhere in the van-
guard of the reviving revolutionary
struggles. The particular political mo-
bility of the student milieu arises from
the accumulating superstructural con-
tradictions of which it is the focus:
the crisis of bourgeois ideology which
affects the youth as a whole; the prob-
lems of employment, training, and
professional careers which concern the
intellectual workers; and the institu-
tional crisis of the university.

2. A component part of the youth
in general, the students were the first
to be affected by the crisis of bour-
geois ideology, which they are called
upon to glorify and perpetuate. The
bourgeoisie of the period of imperial-
ist decadence is not the creative bour-
geoisie that rose to power to accom-
plish its historical tasks. The values,
morals, and history of this bour-
geoisie can inspire no enthusiasm. The
cause of the crisis seems clear— the
youth cannot identify its hopes with
those of the bourgeoisie, or tie its fate
to this moribund class.. This i§ all
the more true because the values so
much preached by the schools, the

academies, and the authorities are

denied daily by the crimes imperial-
ism commits in its death throes. Los-

ing its morality and ideals, the bour-
geoisie has replaced them with adver-
tising slogans. It no longer seeks to
inspire defense of the ideals of the
rising bourgeoisie ("liberty” and
"equality”) but conformity to the robot
image of the average consumer, the
mediocre bourgeois of the period of
decadence. No young generation can
identify with this ideology. And more
than any other young people—since
they are the heir apparent and the

appointed continuers of this tradi-
tion —the students experience the crisis
of bourgeois ideology very intensely.

3. As future "professionals,” the stu-
dents are haunted by the problems
of employment. In those branches
where the professional perspectives are
precisely defined, to be a future spe-
cialist is frequently synonymous with
future unemployment as a conse-
quence of the imperatives of continual
economic reorganization. In the lib-
eral professions, long years of study
often culminate in beginning a slow
climb in the restricted hierarchies.

I

4. More specifically, the students
find themselves in the center of a con-
tradiction which they may strive to
surmount but which they can never
resolve because it involves the funda-
mental contradiction in the capitalist
mode of production—the contradic-
tion between developing the produc-
tive forces and maintaining the rela-
tions of production. This same con-
tradiction bears on the universities
which are compelled to respond simul-
taneously to two contradictory de-
mands — (1) advancing the produc-
tive forces through a general increase
in the level of skills at the price of
an increase in the social costs of train-
ing; and (2) retaining the productive
relationships through fragmentation
of knowledge, discriminatory recruit-
ment, and respecting the private prof-
its of the capitalists as individuals.
The bourgeoisie everywhere tries to
deal with this contradiction by mea-
sures and reforms which themselves
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are hybrid and contradictory and
which perpetuate the institutional crisis
and instability of the university.

5. The increasing needs for skilled
manpower are bringing about a diver-
sification of university recruitment and
its extension to the middle strata.
These strata, attracted by the pros-
pects of assimilation into the upper
classes, do not bring rebellion into
the universities with them. But every-
where they are an. element of insta-
bility. Caught between an insecure
family background and an uncertain
professional future, the children of the
petty bourgeoisie on occasion are
ready to make the authorities pay for
the insecurity and anguish which is
their lot.

6. The student population, rooted
in the contradiction of the university,
lacks both social and political homo-
geneity. Even if the time spent in
school has been extended, even if the
concentration of university complexes
has reached immense proportions,
even if the diversification of university
recruitment and the professional
careers open to students create strong-
er ties than ever between them and the
rest of their generation in the high
schools and factories, for all that the
contradiction in the university system
does not constitute an objective foun-
dation for bringing the students as
such over to the side of the proletariat
and does not make the students nat-
ural allies of the workers. There are
no homogeneous student interests to
defend.

7. The student milieu has given
birth to movements and political cur-
rents whose poles are outside the uni-
versity, in the class confrontation be-
tween the bourgeoisie and the work-
ing class on the national and interna-
tional scale. A part of the students
have aligned themselves with the es-
tablished order, whose benefits they
are destined to. share; another part
have gone over to the proletariat. But
there is nothing natural and spon-
taneous about this lineup, - especially
when the workers— deprived of rev-
olutionary leadership — fumble and
mark time.



8. This is why in the advanced cap-
italist countries the politicalization of
the students has generally taken the
path of anti-imperialist struggle. The
students have not found the least per-
spective in the Social Democratic or
Stalinist workers organizations in
their own country, which have submit-
ted to the status quo. As a result, the
Vietnamese revolution provided a
symbol and an example of the inter-
national struggle of the proletariat in
which a part of the student popula-
tion recognized what it was waiting
for and which restored its hope.

9. Moreover, mobile, unstable, and
continually renewed, the student
milieu provides few openings for the
working-class - bureaucracies, above
all at a time when the crisis of Stalin-
ism and its ideology echoes that of
the bourgeoisie. Thus the student
movement represents the weakest link
in the chain of political integration
forged and maintained by the bour-
geoisie and the Social Democratic and
Stalinist leaders to preserve the in-
ternational status quo.

10. Shaken by the interplay of con-
tradictions all of which come to a
focus on the campus, the university
population produced a powerful stu-
dent movement. Impelled by the crisis
of bourgeois ideology and of the edu-
cational structures, and inspired by
the example of the colonial revolu-
tion, this student movement escaped
the control of the working-class bu-
reaucracies. The extreme contradiction
in the universities has given the stu-
dent movement an energy which has
enabled it, alone and in spite of its
isolation, to wage vanguard struggles
distinguished by a revival of violent
forms of combat, of direct action, in
defianice of the political rules of the
game accepted by the working-class
leaderships.

11. However, the student movement
by itself cannot deal with the con-
tradiction of the university, which rests
on the very foundations of capitalism.
It is incapable of political and pro-
grammatic independence from the
working class. :

12. As a result, the student move-
ment i torn between its revolution-
ary vocation and the objective limits
of the university community, between
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its mass character and its role as a
substitute vanguard, at a time when,
as the weakest link in the political
system, it fihds itself thrown into the
vanguard of the struggles.

13. This is why the student move-
ment cannot be analyzed as a distinct
entity; one could only describe its fluc-
tuations, often irrational and unpre-
dictable. In order to understand it
and give it political direction, it must
be analyzed in connection with the
variations of the coordinates that con-
dition its existence and its develop-
ment, for in itself the student movement
has no history or memory. These co-
ordinates are on the one hand the
workers movement (the extent of its
mobilization, the political forces which
compose it) and on the other the devel-
opment of the revolutionary van-
guard, which is still in too embryonic
form to really play a leadership role.

v

14. The evolution of the French stu-
dent movement illustrates the rela-

tionship between the student movement
and the workers movement in a very
complete way. After the Algerian war,
in a period of relative quiescence in
working-class struggles, the student
movement became the guilty con-
science of the workers movement.
Against the spurious rationality of the
bourgeoisie, it counterposed its own
programmatic rationality — it relied
on the power of reason and the word
to unmask the contradictions of cap-
italism and demonstrate the validity
of the socialist view without having
to take into account a relationship of
social forces caused by lack of mo-
bilization of class.

15. In the period of reviving work-
ers struggles, the student movement,
inspired by revolutionary groups that
had broken from the Social Democ-
racy or the Stalinist movement, re-
discovered the reality of the workers
movement and the possibility of link-
ing up with it. In this period, the stu-
dent movement constituted itself either
as pressure groups acting on thework-
ers movement or as supporters of the
workers movement. As a pressure
group, the student’' movement acted
through liaisons with the unions on
common problems (training, employ-
ment); as a supporting force through
populist movements inspired by Mao-
ist groups. During this period, the

developing student movement slipped
into the preexisting structures of aca-
demic vocational associations where
it found an ideological forum and a
vaguely unionist rubric that legiti-
mized its attempt at hybrid unionism.

16. The student movement could not
remain forever on this tight leash,
drawn behind a workers movement
under Stalinist or Social Democratic
domination. It had to either submit
and return to the bosom of the "demo-
cratic” forces or rely on the resources
of the student population and alone,
or at the risk of isolating itself, take
the initiative and try to upset the status
quo in the class struggle. The student
movement was driven to this choice.
Economic struggles that were halted
or diverted as they ran up against a
state speaking in the name of the "na-
tional interest” seemed increasingly fu-
tile. Thus, the mobilizing structures
taken over from the vocational inter-
est-group associations seem too con-
strictive. The example of the March

22 Movement at its birth was typical.
Along with this movement, the van-

guard groups took the initiative of
combining the fragmented political ac-
tivities of the student movement into
an anti-imperialist, anticapitalist, and
antibureaucratic movement. After this
turn, the student movement ceased to
follow its natural channels; it was or-
ganized by the vanguard groups
which defined its role and its objec-
tives, no longer in accordance with
campus criteria but in accordance with
the general relation of forces, an over-
all evaluation of the class struggle.
In this altered form, the student mov -
ment acquired the means to play the
role of a temporary substitute van-
guard, of accelerator or detonator of
the class struggle, more by its exem-
plary forms of struggle than by its
programmatic content.

17. Once the workers movement be-
gan to struggle, the student movement
could net continue to play its role
of substitute vanguard by giving an
example of determination and cour-
age. The workers cannot limit them-
selves to moving through the tactical
breaches opened up by the students.
They need strategic perspectives and
slogans which the student movement,
incapable by itself of going beyond
a certain level of political comprehen-
sion—that. of petty-bourgeois radical-
ism — cannot provide. In the face of



this problem, the student movement
yields to the revolutionary vanguard.

\

18. The temporary vanguard role
played by the student movement is not
a novelty requiring any revision of
Marxism. Already Engels, Trotsky,
Mao Tse-tung hailed the vanguard
role played by the students in Austria
in 1850, in China in 1919. This role
merely testified to the fact that the
bourgeoisie was no longer vigorous
enough to make its revolution and
the proletariat was not yet mature
enough to lead its own. Today, the
vanguard role of the student move-
ment is no longer a sign of the in-
sufficient objective maturity of the pro-
letariat but of the bankruptcy of its
Social Democratic or Stalinist leader-
ships.

19. It is no less true that the student
movement can only play this role with
the perspective of a linkup very short-
ly with the workers movement. With-

out this perspective, the student move-
ment is condemned to maintain an im-

possible balance between its revolu-
tionary function and its mass charac-
ter, continually pulled by reformism
on the one side and ultraleftism on
the other. This contradiction can be
resolved only by constructing and de-
veloping a revolutionary organiza-
tion capable of transcending the stu-
dent "point of view" and offering a
strategic design, an organization ca-
pable of playing a vanguard role in
the workers movement as well as in
the student movement.

20. Building such an organization
demands qualities of doggedness, of
perseverance, of firmness, which are
far from inherent in the fickle, un-
stable, and unremembering student
population.

This is why we see the flowering
in the student movement of a gamut
of ideologies that are just so many
escape routes from the fundamental
task of building the revolutionary or-
ganization.

21. An early vanant of these ideo-
logical evasions consisted in the dy-
namics of a group, a phase of intro-
spection in which the student move-
ment searched for the reasons for its
political impotence in its own lack
of consciousness. A subvariant was
populism by which the movement en-
deavored to efface itself by doing pen-
ance in the service of the masses —
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all under the theoretical aegis of Mao's
thought. Introspection and populism
are the infantile deliriums of the stu-
dent movement.

22. Anarchism and spontanéism are
its adolescent deliriums. Incapable of
surmounting the contradiction in the
student movement (between its revo-
lutionary role and its mass charac-
ter), the anarchists prefer to deny this
movement outright. For them the stu-
dent population is sociologically petty
bourgeois; consequently there can be
no revolutionary student movement,
only anarchist militants intervening
in the student milieu by direct action
and propaganda of the deed. The ob-
jective is, by means of the question
of violence, to radicalize this student
petty bourgeoisie still tainted with a
squeamish humanism. The objective is
to draw the student masses into the
wake of an activist minority. But since
the "solidarity” of the mass of students
is associated more with sentiment than
political consciousness, it would be
futile to try to give it an organization-
al form.

23. As incapable of resolving the
contradiction as their anarchist cous-
ins, the spontanéists dissolve the stu-
dent movement in the cultural revolu-
tion. For them the students are a natu-
ral ally of the proletariat. The only
obstacle in the way of revolution is
the lingering fascination of decaying
bourgeois ideology, the cop everyone
carries in his head. Through a spiri-
tual conversion, termed cultural rev-
olution for the occasion, everyone
must drive the cop out of his head.
In this way he comes directly to the
revolutionary movement (without
class distinctions) and not to the stu-
dent movement. In a word, between
the student under the spell of bour-
geois ideology and learning and the
revolutionary militant there is no
longer any place for an overly encum-
bering student movement. The prob-
lem is thus removed but neot solved.

24. The common denominator of
these student ideologies is an antiau-
thoritarianism which combines the stu-
dent movement's awareness of the
hoax of the strong state and its resent-
ment of a hated father figure. The stu-
dent movement blames the bourgeois
society which has nourished it and
educated it for betraying its own teach-
ings and its own precepts and cov-
ering up this betrayal by an omni-
present and arbitrary state authority.

To this betrayal the student movement
reacts by seeking a new antiauthori-
tarian humanism into which it dis-
solves the class struggle. And since it
does not have the means of carrying
out a proletarian revolution by itself,
it contents itself with a "cultural rev-
olution." It attacks culture by prefer-
ence because it began by sustaining
itself from it. Mao-spontanéism is the
most all-inclusive cocktail of student
ideologies in which populism, spon-
tanéism, and antiauthoritarianism
blend. All these ideologies converge
on one point and that is to reject the
revolutionary organization which
threatens them as their own negation.

Vi

25. In the period when new van-
guards are emerging from the youth
radicalization, these vanguards find
a favorable environment for growth
in the student milieu. Since they are
too weak to confront the bourgeois
regime directly or to compete with the
recognized working-class leaderships,
the student movement offers these or-
ganizations shelter and protection. By
its mass mobilization, the student
movement compensates for the van-
guard groups' weakness. During this
period these new vanguards are pri-
marily student groups regarding
themselves as parricidal offspring of
Stalinism or the Social Democracy. 1t
is only through transforming them-
selves that they can link up with the
Fourth International which is the
bearer of the strategical acquisitions
that constitute the alternative to Sta-
linism.

26. This transformation enables the
incipient revolutionary organization
to raise itself to the level of an over-
all strategic understanding, and to fin-
ish off the student group outlook that
perpetuates the social and political
characteristics of the student move-
ment. The revolutionary organization
must be virtually torn out of the stu-
dent movement.

27. The student movement as such
has neither memory nor history, it is
absorbed in ephemeral actions, in acts
of bearing witness, in spectacular
demonstrations. In contrast, the inter-
vention of the vanguard is not spec-
tacular. By organizing and training
militants it weaves the fabrie of the
political memery of the student move-
ment. It is the mast that bears the
sails of the student mobilization. It
is vertical with respect to the hori-



zontal dispersion of student agitation
(anarcho-Maoist agitational focuses).
Through the improvisations of the
student movement it traces the co-
herence of its own revolutionary de-
sign. The balancing of the student
movement between reformism and ul-
traleftism cannot be broken except by
the hammering intervention of the rev-
olutionary organization.

Vil

28. The development and reinforce-
ment of the revolutionary organiza-
tion does not mean the end of the stu-
dent movement but a change in its
function. In the early period, the stu-
dent movement, because of specific
conditions in the universities, was in
the lead of the youth radicalization.
The development of a revolutionary
organization makes it possible to re-
constitute the student movement, which
is foundering in repetitious actions dic-
tated by its contradiction, into a move-
ment of the youth in general. This
broadening is a precondition for in-
creasing the mass movement's capac-
ity for struggle. It has been made
possible by modifications in the re-
lationship of forces between the van-
guard and the state, between the van-

guard and the bureaucratic working-

class leaderships.

29. The basis for such a youth
movement lies in the struggle against
the regimentation of youth. This regi-
mentation begins with vocational
training in all its forms (high schools,
universities, apprenticeship, technical
education). It includes the housing,
transportation, and working condi-
tions imposed on youth; the organiza-
tion of amusements, culture, competi-
tive sports, all the repressive recrea-
tional structures offered to the youth
(scouting, camps, athletic clubs); and
sexual oppression. Finally this regi-
mentation culminates in the army, the
last stage of integration info bour-
geois society.

30. The youth, not having gone
through the great defeats of the work-
ing class, does not bear the burden
of this dead past. It is a profoundly
powerful element of political renewal
and is shaking the bureaucratic yokes.

31. The mass youth movement we
have to strive to develop must be
distinguished, however, from the
youth affiliate of a revolutionary or-
ganization. Such a youth affiliate as-
sumes the existence of an already
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strong revolutionary organization.
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32. The attempts to define a strat-
egy for the student movement as such
have generally ended in failure. The
strategists of the Critical and the Neg-
ative Universities, as these terms in-
dicate, reduce the student struggle to
an essentially ideological struggle
against the bourgeois university. As
soon as the student movement moves
on "from the criticism of the univer-
sity to the criticism of society,” it is
faced with problems of revolutionary
strategy that only a vanguard can
resolve.

33. In a parallel way, revolution-
ary trade unionism in the student
milieu leads into reformism. You can-
not restrict yourself to applying in
limited areas an all-encompassing de-
sign which you have the means to
carry through only in the universities.
This way you end up with the slogans
of student control, even student man-
agement, in the universities and high
schools, which, in isolation from the
overall situation in the class strug-
gle, are thoroughly reformist.

34. Any attempt at a student strat-
egy is thus liable to a double trap.
On the one hand, there is the danger
of reformism, of patching up the sys-
tem under the pretext of a partial
transitional strategy applied to the
university. On the other hand, there
is confrontationism which is only a
policy in bits and pieces.

35. The Red University is not a
slogan. Like workers control, it is a
general theme of struggle which
should be filled out by concrete slo-
gans in specific situations. The Red
University is not an institution that
can be counterposed to the bourgeois
university; it is a movement of strug-
gle by which the vanguard seeks to
direct the student movement as a per-
manent striking force against the sys-
tem. The Red University is not a line
for the universities but the tactic of
the vanguard in the universities, a
subordinate part of its overall strat-
egy.

36. The university slogans of the
organization may attack the problems
of professional training by demanding
flexible training and a guarantee of
employment at the level of skill ac-
quired. But the implementation of
these slogans requires the mobilization

of the workers movement, in which
the embryonic vanguard does not
hold the initiative. That is why the
slogans centering around the theme
of workers control of education re-
tain a propagandistic character.

37. Incapable of an overall stra-
tegic program, the student movement
can meet the bourgeoisie's university
policy only by organizational resis-
tance (maintaining the independence
of the movement and opposing par-
ticipation in collaborationist struc-
tures) and tactical political initiatives
laid out by the vanguard in accor-
dance with its evaluation of the po-
litical conjuncture as a whole.

These initiatives revolve around
three major axes —support of work-
ers struggles, support of anti-imperi-
alist struggles, and the struggle
against regimentation. It is under this
last heading that struggles for free-
dom of expression, political organiza-
tion, and against the bourgeois edu-
cational policy fall.

IX

38. A student trade union as a
means of struggle is a scheme that
could have reality only in a conscious-
ly defined framework of student self-
management. The reformist workers
organizations, anxious to humor their
allies, have maintained this myth of
the autonomy of student demands.
The student trade-union structures fly
into bits as soon as political struggles
revive. Moreover, united mass politi-
cal organizations of the student move-
ment, such as the FUA and the March
22 Movement were in France, can
have only a temporary existence.
Based on specific tactical agreements,
they must disappear or fossilize once
strategic problems come to the fore.
Caught between the slow attrition of
the student-interest organizations and
a nostalgia for united political orga-
nizations, the student movement runs
the risk of fragmentation into fiefs
(Italy) or atomization.

39. The most favorable organiza-
tional outlet for the student movement
presupposes already quite powerful
revolutionary organizations. In this
case, a process of cartelization devel-
ops. The breakup of Zengakuren pro-
vided an example of this which will
not prove an exception. The revolu-
tionary organizations, which alone are
capable of resolving certain strategic



and practical problems (like demon-
strations which at a certain threshold
of confrontation require a degree of
discipline and organization that does
not come naturally to the student
movement), will reorganize the mass
movement around their own political
initiatives.

X

40. The student movement and the
youth radicalization cannot be con-
sidered simply as a windfall for the
vanguard, which can win the youth
involved over to its program and re-
cruit new elements among them. This
youth radicalization, in which the stu-
dent movement occupies a prime posi-
tion, enables the vanguard to alter the
relationship of forces between it and
the bourgeois state and the working-
class bureaucracies. The specific role
of the student movement offers the
still weak vanguard a margin for
maneuver, an opening to get a foot-
hold in the political arena, to carry
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out its initial experiments without
being under the double fire of the
bourgeois and bureaucratic repres-
sion. In this sense, the student move-
ment is’ playing a precise and spe-
cific historical role.

41. But this opportunity for the van-
guard is also a test. It cannot be sat-
isfied to profit from the student move-
ment. In order to play its role, the
vanguard must grapple with the stu-
dent movement, organize it en masse,
engage in a continual polemic against
its spontaneously generated ideologies.
Ceaselessly threatened by opportun-
ism of the left and right, the vanguard
must have enough theoretical firm-
ness to resist the ideological pressure
of the movement and enough politi-
cal understanding of the conditions
of struggle left by the breakup of Sta-
linism to get in step with the move-
ment without dissolving itself in it.
The road is difficult; noverbal schema-
tism can make it any easier. But it
is by this route that the resurrection
of the revolutionary vanguard will
come.

42. If this phenomenon holds true

primarily for the advanced capitalist
countries, it is often true also for the
colonial countries and for the forces
destined to carry out the political rev-
olution in the bureaucratically degen-
erated or deformed workers states. In
the colonial countries, the student
movement often combines the charac-
teristics of the Western student move-
ment and the classic features of a lib-
eral intelligentsia struggling against
imperialism. In the degenerated work-
ers states, the rise of the student move-
ment is often based on the defense
of freedoms rather than anti-imperi-
alism, but the political characteristics
of this movement also offer striking
similarities, both in its role and its
limitations, to the student movement
in the advanced capitalist countries.

Understanding the role and the lim-
itations of the youth radicalization is
one of the keys to advancing the sec-
tions of the Fourth International and
developing the world movement it-
self from a propagandistic Interna-
tional to an International rooted in
the masses and capable of responding
to the new tasks of the period.
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A CONTRIBUTION TO

THE DISCUSSION

O 11iE WORLDWIDE RADICALIZATION OF THE YOUTH

[Resolution passed by the Political Bureau
of the French Communist Leaguel

Preamble

Before drawing a balance sheet of
the French experience concerning the
radicalization of the youth, we should
recall the three fundamental points of
disagreement between the draft resolution
presented by the United Secretariat at
the World Congress and the article pub-
lished in No. 39 of the review (Quat-
rieme Internationale).

* * *

1. Characterization of the Period

At the Ninth World Congress, it be-
came clear that there was general agree-
ment that a turn had occurred in the inter-
national situation. The victorious resis-
tance of the Vietnamese people, the up-
surge of struggles in Palestine, in
Southeast Asia, in Pakistan, the re-
sumption of revolutionary activities in
Latin American (Mexico, Argentina), the
appearance of vanguard militants in Pol-
and and in Cgechoslovakia, and finally,
the great struggles of the French and
Italian proletariat, these have been the
principle manifestations of this turn.

However, it is not sufficient to
declare that there has been a turn and
that this turn has resulted in better
"objective" conditions for us. Besides
this, it is necessary to draw the strat-
egic and organizational consequences for
the Fourth International; not simply
content ourselves with "profiting" from
the turn, but to deepen it, to accentuate
it while we transform ourselves.

On the strategical plane, the
resolution on Latin America in favor of
armed struggle and the break from entrism
in Western Europe testify to this change.
On the other hand, the resolution on the
youth appears to us to strike a false
note in its strategic conceptions as well
as its organizational consequences.

"The work of the sections," reads
the last part of the resolution, "has a
preparatory and mainly propagandistic
character." (p. 16 of text) We think that
precisely this preparatory and "mainly
propagandistic"” work becomes insufficient
in relation to the size of the tasks in
the coming period; that it is necessary
and possible, even with limited forces,
to take the initiative in action and in
revolutionary mass agitation, at Ieast
in areas concerning the youth. This is
not a meaningless difference of "points
of view," or "nuances," etc. The con-
ception which assigns to the sections

"mainly propaganda" activities implies a
whole strategic course for leading the
youth.

This course, which is expressed in
the program of the resolution itself,
could be summarized in the following way:
the vanguard, full of wisdom, perched
upon the heights of piously accumulated
theoretical acquisitions, contemplates
the revolutionary field: suddenly on this
field there appears the unforeseen mass
of youth, which the vanguard tries to
describe in its habits and political
behavior; after which the problem will
be: "how to bring leadership to this move-
ment and how to win over the best of
them?" (p.l) Answer: (a) it is necessary
to give the youth a good slice of the
transitional program, that corresponds
to their immediate aspirations and forms
a bridge to revolutionary objectives;

(b) it is necessary to gain from the
youth new cadres for the vanguard.

On this level of generalities, it
is neither false nor true, it is simply
formal and abstract. One finds here all
the themes belonging to the Fourth
International when it was isolated in
the period of the cold war and of the
ebb of the world revolution, driven into
a defensive position where it was
difficult to preserve its acquisitions. It
is a question of, on the one hand, pop-
ularizing the program and winning in-
fluence ("tens of thousands of youth have
already accepted large parts of the
Trotskyist program", p. 15), and on the
other hand, to increase the primitive
accumulation of cadres ("a substantial
number of the youth can be recruited....",
"it is necessary to draw new cadres from
the youth," p. 15).

The main obJection that can be made
to this course in the coming period is
that it perpetuates the relationship of
the vanguard to the mass movement as an
exterior force. The interchange between
the two is limited to ideological in-
fluence in the sense of vanguard-mass
(the vanguard groups have "made their
mark on the theoreticians" of the move-
ment, p. 8) and to individual recruitment
in the sense of mass-vanguard (the
vanguard groups have all "won adherents,”
p. 8). What has disappeared is the whole
dialectic of the organizational relation-
ships between the vanguard and the move-
ment of the radicalized youth. This lack
was not fatal in the preceding pericd; it
could even have been necegsary for the
protection of the vanguard. Today, in
the period of offensive that is opening
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up, this lack could put the vanguard out
of the game.

2. A Transitional Program for the Youth?

Besides the criticisms made in
the preceding section, the idea of elab-
orating "a program of transitional and
democratic demands" is in itself faulty.

resol-
and
in order

The authors of the draft
ution have recorded the slogans
themes of student mobilizations
to classify them by categories. The result
of this is an ambiguous catalog of slogans
more than a program for struggle. If it
is true that the slogan for freedom of
expression can be shared by the student
movement of the advanced capitalist coun-
tries, the people's democracies especially,
and the colonial countries, still the
slogan "university autonomy should be
achieved or maintained inviolate" seems,
on the other hand, to be more than quest-
ionable. If it has a real meaning in the
colonial countries, still it is hard to
see what the content of this demand could
be in the advanced capitalist countries:
either a reformist content (that which the
Faure reform gives to this slogan in
France: autonomy permitting the adaptation
to regional conditions, to local indust-
ries, etc.); or a conservative content:
that of defense of the liberal bourgeois
university (to maintain the autonomy
"inviolate"). For us, it is not a question
of repeating again and again the theme of
autonomy but of posing every time the
question: autonomy in relationship to-
whom?

In fact, as a catalog of demands,
the program proposed by the document only
Jjuxtaposes bourgeois-democratic demands
(on civil liberties) with university de-
mands whose formulation is obscure when
it is not openly reformist. What is the
meaning of an "annual salary for all
students adequate to their needs"? The
term "salary" might very well be a dema-
gogic concession to the thesis of "student
labor"; as to their "needs" of what
nature? And who determines them? "Guar-
anteed Jjobs for students upon graduation"--
good; still it is necessary to specify
"the level of skill reached" and then dis-
cuss who is to guarantee this employment,
who is to determine needs with regard to
hiring workers. "Joint control by students
and faculty over the hiring and firing
of faculty members and administration
officials" —-- this formulation, much too
imprecise (what is the "faculty"?) opens
the door to camouflaged comanagement, etc.

Indeed, this Juxtaposition of
democratic themes and university demands
doesn't have much that is transitional
about it. It is based, on the one hand, on
a debatable presupposition: the presup-
position that the politization of the stu-
dent movement follows a pedagogical pro-

gression, proceeding from immediate int-
erests to apprehension of historic inter-
ests, whereas actually the student
politization is determined from the out-
set by extra-university factors, by the
political context as a whole. On the
other hand, this program for the youth
follows a curious conception of the
"propaganda" utilization of the trans-
itional program.

In the draft resolution, the pro-
gram of "democratic and transitional"
demands is the worm to catch the fish,
the carrot to lead on the donkey. "If
you bite at the worm, if you follow the
carrot, I will show you the real trans-
itional program in its entirety." There
is the essence of the matter. Through this
mini-program, the students will be "led
to understand the validity of the trans-
itional program in its totality" (sic!)
(p. 12). This course is one of gradually
unveiling the program. as an instrument
of recruitrient more than as an instrument
of struggle. That is the essence of the
propagandistic utilization! Operating in
this way is not without dangers, however.

For if we in France have practiced
theJtactic of construction of the organi-
zatlop from the periphery toward the cen-
ter, it is not true that a strategy was
elaborated from the periphery to the cen-
ter. It is not true that the student move—
ment should be mobilized for transitional
goals if you don't have the capacity to
make‘thls mobilization unite with a mobil-
ization of the workers. We have, in the
course of three years of struggle, adopted
the firm conviction that at the present
stage there is no strategy for the student
movement, there are only initiatives and
tactical political slogans for the student
movement, subordinate to the overall strat—
egy of the revolutionary organizations. We
will return to expand on ‘this point.

3. For an Analysis and not a Description
of the Radicalization of the Youth

But to 1limit the student movement
to tactical initiatives, isn't that
yielding to the most empty empiricism,
since these initiatives must each time be
concretized as a function of the country
and of :the precise conjuncture?

Such misgivings would :be legitimate
if one contented himself with the ideas.
furnished by the draft resolution. Indeed
the draft collects .and synthesizes infor-
mation on the student movement; it des-
cribes certain characteristics of the
youth. Never does it present the frame-
work or the coordinates which make pos-
gible a polifical analysis of the youth
movement. By failing to provide the ele-
ments for such an analysis, the draft
repeats empty, wordy generalities, inspir-
ed by correct principles but for which the
concrete conditions for application are
not made precise: "a Marxist leadership is
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needed, politically alert, supple in
tactics, capable of avoiding both oppor-
tunistic adaptation in the student
environment and adaptation to ultraleft
sectarianism." Because the draft produces
no real analysis of the student movement,
it contents itself with noting its bad
instincts (opportunist adaptation, ultra-
left sectarianism); bacause the draft
does not make clear the real roots, it
gives no means to fight them, except with
the athletic-psychological gqualities of
the vanguard, which must be "alert" and
"supple"” (!) It's that simple.

For us, the student and youth move-
ments cannot really be analyzed except in
their relationship to two points of
reference: the workers movement (political
composition, degree of activity and of
mobilization) on the one hand, and the
vanguard organization on the other hand
(implantation, development; in this case
the relationship between the movement and
the vanguard can also be a relationship
of forces). It is only by always spec-
ifying the variations in the relations
between the youth movement, the workers
movement and the vanguard that one can
give a concrete analysis of the student
movement and define tactical political
initiatives for it.

Because these two coordinates are
lacking in the draft resolution, it
evades all the most difficult problems
of the youth movement.

- it loses sight of the radical-
ization of the youth by only taking up
the student movement.

~ it doesn't make any distinction
between the student milieu and the student
movement which greatly simplifies the
task: since there is no movement between
the vanguard and the milieu, the vanguard
has a monopoly of thought and of political
expression. Things happen differently in
reality.

~ although one cannot really speak

of a mass movement or of a process of
radicalization if ome stops short of

the forms of organization adopted by the
movement, the draft is more than reserved
on this question. The masses do not exist
olitically short of the organized forms
of their s%ruggle. This dif%icqu problem

of the organizational forms of the youth
movement is barely touched on.

In concluston, we think that the
draft resolution says either too much
or not enough. To encompass the inter-
national radicalization of the youth,
it has to give up going into details.
Consequently it remains pragmatic and
descriptive in the area of analysis. On
the other hand it is too precise in the
area of strategy, proceeding to premature
and improper conclusions before having
defined the possibility and the frame-
work of a strategy for the youth and the
student movement.

As far as we are concerned, we pro-
pose to write a balance sheet mainly of
the European student movement and to ana-
lyze more precisely the situation in
France. This document is to be considered
a contribution to the discussion.
Finally, we will summaruze our conclusions
in the form of theses on the radical-~
ization of the youth, for it seems dang-
erous and false to us to be more precise
if one intends to encompass the problem
on an international scale and to avoid
extrapolating from a particular exper-
ience.

Along the lines of the preceding
critique, we will distinguish four main
parts in our analysis of the student
movement and the radicalization of the
youth.

First we will try to place the
specific characteristics of the student
movement onto the foundation of the
radicalization of the youth.

Second, we will show by means of
the historic path of the French student
movement the variations in the relation
between the student movement and the
workers movement, the political conse-
quences and the strategical problems that
result from it.

In a third section, we will define
the political contradictions of the stud-
ent movement and the manner in which they
can be resolved in the transformation of
the relationship between the student move-
ment and the vanguard organization.

Finally in the last section we will
draw a balance sheet of the French and
Furopean experience concerning the spec-
ific role of the student movement, the
themes for mobilization, and the organ-
izational forms.



